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1a. COURSE SUMMARY 

 

This course intends to give students an introduction into bilingualism from the 
perspective of society, the individual and education. Starting from a definition of what 
we mean by bilingualism, we will look at how societies deal with the presence of more 
than one language among their members, always from the perspective of language as 
an asset rather than a problem. We will then look at the development of bilingualism in 
infancy and adulthood, and study the cognitive effects of bilingualism on the individual. 
The course will then center on specific uses of language by bilingual speakers (code-
switching, code-mixing, etc.) and take a look at the special situation of immigrants in 
relation to their languages and their use in education. The course will end with a unit 
on learning through a foreign language in bilingual education programs. At the end of 
the course, students will have developed an awareness of bi- and multilingualism in 
their everyday lives. 

 

 

1b. COURSE DESCRIPTION 

 

This course intends to give students an introduction into bilingualism from the 
perspective of society, the individual and education. Starting from a definition of what 
we mean by bilingualism, we will look at how societies deal with the presence of more 
than one language among their members, always from the perspective of language as 
an asset rather than a problem. We will then look at the development of bilingualism in 
infancy and adulthood, and study the cognitive effects of bilingualism on the individual. 
The course will then center on specific uses of language by bilingual speakers (code-
switching, code-mixing, etc.) and take a look at the special situation of immigrants in 
relation to their languages and their use in education. The course will end with a unit 
on learning through a foreign language in bilingual education programs. At the end of 
the course, students will have developed an awareness of bi- and multilingualism in 
their everyday lives. 
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Prerequisites: 
A C1 level of English is required to participate in this course. 
 

 

2. OBJECTIVES 

 

General competences: 
 

1. Identifying and using appropriate bibliographical resources 
2. Planning and executing research 
3. Critical thinking 
4. Pair and group work 

 
Specific competences: 

1. To understand basic issues related to bilingualism in individual and society. 

2. To understand the importance of bilingual education for different population 
groups. 

3. To appreciate language as an unstable asset. 

4. To critically engage with the topics dealt with in class. 

5. To develop an awareness of bi- and multilingualism in their contexts. 

6. To be able to engage in small exploratory studies of different kinds.  

3. CONTENTS 

 
 

1. Introducing bilingualism 
1.1 Who is bilingual? 
1.2 Bilingual individuals – bilingual societies 

 
2. Becoming bilingual 

2.1 Bilingual first language acquisition 
2.2 Bilingualism after age 3 
2.3 Bilinguals and their culture 

 
3. The cognitive advantages of being bilingual 

3.1 Two monolinguals in one? 
3.2 Cummins’s theories 
3.3 Are bilinguals cleverer? 

 
4. The bilingual mode 

4.1 Code-switching and code-mixing 
4.2 Other “interferences” 
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5. Bilingualism and immigration 
5.1 immigration and language maintenance 
5.2 Educational measures for the immigrant education 

 
6. Bilingual education in Europe 

6.1 CLIL as the dominant approach to bilingual education 
6.2 What happens to language in bilingual education? 

 

Contents 

 

Units Topics Hours 

Unit 1 
 Who is bilingual? 

 Bilingual individuals 
– bilingual societies 

 4 class 
sessions 

 10 hours 
students’ 
independent 
work 

Unit 2 

 Bilingual first 
language 
acquisition 

 Bilingualism after 
age 3 

 Bilinguals and their 
culture 

 4 class 
sessions 

 10 hours 
students’ 
independent 
work 

Unit 3 

 Two monolinguals in 
one? 

 Cummins’s theories 

 Are bilinguals 
cleverer? 

 6 class 
sessions 

 15 hours 
students’ 
independent 
work 

Unit 4 

 Code-switching and 
code-mixing 

 Other 
“interferences” 

 4 class 
sessions 

 10 hours 
students’ 
independent 
work 

Unit 5 

 Immigration and 
language 
maintenance 

 Educational 
measures for the 
immigrant education 

 4 class 
sessions 

 10 hours 
students’ 
independent 
work 
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Unit 6 

 CLIL as the 
dominant approach 
to bilingual 
education 

 What happens to 
language in 
bilingual education? 

 8 class 
sessions 

 15 hours 
students’ 
independent 
work 

 

4. TEACHING AND LEARNING METHODS 

 

The approach to learning in this course is collaborative and based on project work. 
Students will be asked to engage in small-scale exploratory research into various 
questions and topics in the course. The results of these small-scale projects will be 
discussed in class and collected into a portfolio. The teacher will assist students in 
these small studies as necessary.  

 
 

Student workload: 100 hours 
 

 

Class-contact hours:  30  

Self-study hours:  70 

 
 

Learning strategies 
 

Seminars 

Classes will take a seminar format, 
emphasizing students’ involvement and 
collaborative learning. 

Pair work 

Students will engage in small-scale 
projects studies to illustrate the different 
topics dealt with in class.  

Individual work  

Students will be asked to read a number 
of texts in preparation of the sessions, and 
collect and prepare some material for 
work in class. Contributions to the blog are 
also individual. 
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5. ASSESSMENT 

 

Assessment criteria 
Evaluation will measure students’  

 understanding of the main issues around bilingualism and bilingual education 

 ability to think critically and put theoretical knowledge to the test 

 ability to locate resources and use them successfully 

 work in pairs to complete several small-scale studies 

 ability and willingness to be pro-active in taking charge of their own learning. 
 
Marking criteria 
 

Assessment is continuous and based on the following components:  
 

Criterion Descriptor Evidence 

Understanding of the 
main issues around 
bilingualism and 
bilingual education 

 Students are able to use the 
technical terminology correctly. 

 Students contribute to the debates 
in class and through the blog using 
the knowledge about bilingualism 
and bilingual education. 

 Students relate their own 
observations to the theoretical 
concepts dealt with. 

 Class participation 

 Small-scale studies 

Ability to think critically 
and put theoretical 
knowledge to the test 
 

 Students question theoretical 
understandings when and where 
necessary. 

 Students are able to use evidence 
collected from their experience to 
question theoretical insights. 

 Students engage with each other’s 
blog entries in a constructive but 
critical way. 

 Class participation 

 Contributions to the 
blog 

 Small-scale studies 

Ability to locate 
resources and use 
them successfully 
 

 Students use a variety of 
resources for their small-scale 
studies. 

 There is evidence of well-chosen 
readings in the small-scale studies 
as and where relevant. 

 Small-scale studies 
 

Work in pairs to 
complete small-scale 
projects 
 

 Students are able to organize and 
structure their work. 

 The project shows clearly that 
both students have participated. 

 Both students have their part in 
the presentation  

 Small-scale studies 

 Presentation of the 
small-scale studies 

Ability and willingness 
to be pro-active in 
taking charge of their 
own learning. 
 

 Students forward class learning 
through questions, comments, 
reports on observation, etc. 

 Students carry out the small-scale 
studies independently and 
approach the teacher to ask for 
guidance of support. 

 Class participation 

 Small-scale studies 

 Critical comment 
included in the 
portfolio 
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 Students don’t limit their 
contributions to the blog to the 
minimum required. 

 
 

Assessment procedures: 
 
The course will be evaluated by continuous assessment except for those students 
who are granted evaluation by final assessment, according to the University 
regulations. Students who follow the continuous assessment process will be 
assessed through: 
 
• Class attendance and participation 
• Presentations of the results of small-scale projects 
• Critical comment on the work done throughout the course and collected in a 

portfolio 
 

Should a student, for some reason, not be able to follow continuous assessment, 
he/she will have to ask for permission in writing to the Dean of the Faculty during the 
first two weeks of course to be evaluated in the subject through final assessment, 
which will consist in an individual project to be decided upon with the teacher before 
March 1st. The re-sit in June follows the same structure. Students are advised to 
contact the teacher to decide upon a topic for the project by May 30th.  
 
Important note: Plagiarism will not be tolerated in any of the elements of assessment 
and will result in this part of the mark being a “0”. No resubmission will be possible. 
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7. ADDITIONAL PROVISION 

 

 
The University of Alcalá guarantees that, if due to health requirements, the public 
authorities prevent teaching activity from taking place on the University's premises, the 
teaching plans' objectives will be met through an online teaching and evaluation 
methodology. The UAH commits to return to face-to-face teaching as soon as said 
impediments cease. 
  

 


